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1. Introduction 

At Keys Group, we are committed to creating extraordinary days for every pupil by fostering a safe, nurturing, and therapeutic learning environment. Our pupils often come with complex needs, including emotional, behavioural, and social challenges, many having experienced exclusion from mainstream education. This policy outlines our trauma-informed, relationship-centred approach to supporting positive behaviour across our independent special schools. 

This policy reflects current legislation and statutory guidance, including:
1. The Education (Independent School Standards) Regulations 2014, Part 3, Standard 9 (a written behaviour policy, implemented effectively, with a record kept of sanctions for serious misbehaviour)
1. The Independent School Standards: Guidance for independent schools, Department for Education, April 2026 (Standard 9, paragraphs 3.19 to 3.23 and Standards 16A and 32A - recording, and providing information to parents).
1. Behaviour in Schools: advice for headteachers and school staff, Department for Education, February 2024
1. The Children's Wellbeing and Schools Act 2026 (the duty to have regard to national guidance on the use of mobile phones in schools)
1. Mobile phones in schools, Department for Education, 19 January 2026
1. Searching, Screening and Confiscation: advice for schools, Department for Education, July 2022
1. Keeping Children Safe in Education 2025, and Keeping Children Safe in Education 2026 from 1 September 2026
1. The Equality Act 2010
1. Suspension and Permanent Exclusion guidance, Department for Education, July 2026, to which we have regard as good practice
1. Education and Inspections Act 2006, sections 93 and 93A (the power to use reasonable force, and the duty to record significant use of force)
1. The Schools (Recording and Reporting of Seclusion and Restraint) (No. 2) (England) Regulations 2025 (in force from 1 April 2026)
1. Restrictive interventions, including the use of reasonable force, in schools (DfE statutory guidance, in force from 1 April 2026, which replaces Use of reasonable force 2013)
1. Reducing the Need for Restraint and Restrictive Intervention (DfE and DHSC, 2019)
1. Human Rights Act 1998
1. Children Act 1989 and Children Act 2004
1. Mental Capacity (Amendment) Act 2019, where it applies to an individual pupil
We also have regard to the Restraint Reduction Network Training Standards (2023) and the BILD ACT Code of Practice as best practice.

2. Purpose and Scope 

This policy applies to all staff, pupils, parents/carers, and stakeholders within Keys Group schools. It aims to: 
· Promote positive relationships and high expectations of behaviour. 
· Support pupils to develop self-regulation, responsibility, and social skills. 
· Provide a clear framework for consistent, compassionate, and trauma-informed behaviour management. 
· Ensure compliance with the ISI inspection framework and relevant legislation. 

3. Our Approach 

Trauma-Informed and Relational Practice 
· All behaviour is communication. We seek to understand the underlying needs, including trauma, attachment, sensory processing, and executive function difficulties. 
· We adopt the Keys Connect model, emphasising warmth, consistency, and predictability. 
· Positive noticing and strength-based language underpin our daily interactions. 
· Punitive sanctions that shame or isolate are avoided; natural, restorative consequences are preferred. 
· A bespoke, engaging curriculum supports positive behaviour through meaningful learning. 

4. Roles and Responsibilities 

Pupils 
· Understand and engage with behaviour expectations and support plans. 
· Participate in reflecting on their behaviour and contribute to school culture. 

Staff 
· Model warmth, curiosity, and consistent boundaries. 
· Use de-escalation and co-regulation techniques. 
· Record behaviour incidents accurately and reflectively. 
Parents/Carers 
· Support the school’s approach collaboratively and reinforce positive behaviour at home. 
· Engage proactively with school communications and support plans. 
· Parents and carers will be actively involved in behaviour support planning and reviews to ensure consistency between home and school environments. 
Leadership 
· Maintain visible, approachable leadership. 
· Promote and monitor a positive behaviour culture. 
· Ensure staff receive ongoing training in trauma-informed practice and behaviour support. 
· A consistent behaviour management approach will be maintained across all Keys Group schools, with flexibility to adapt to the specific needs of each school community. 

5. Individual pupil risk assessments/pupil passports  

· These are personalised documents that guide staff on proactive strategies and responses to behaviour escalation. 
· Developed collaboratively with multi-disciplinary teams and regularly reviewed. 
· All pupils with SEND have pupil passports and individual risk assessments which complement support plans, ensuring a holistic approach to learning and behaviour. 

6. Managing Behaviour Incidents 

· Use calm, consistent, and least restrictive responses. 
· Follow a graded approach: understanding, early intervention, time-out with support, restorative conversations. 
· Record all incidents in ARBOR or RADAR systems, with analysis to inform practice improvements. 

7. Restrictive Physical Interventions 

· Physical intervention is a last resort, used only to keep pupils and staff safe. 
· Staff are trained in approved techniques and all incidents are recorded and reviewed. 
· Since April 1st 2026, the process of reporting to parents on physical intervention has been updated and parents are informed of any physical intervention in writing.  Please see Appendix L for our reporting procedure.
· The goal is a gradual reduction towards zero restraint. 

8. Post-Incident Support and Restorative Practice 

· Pupils receive support to reflect, regulate, and repair relationships. 
· Staff debriefs support wellbeing and professional practice development. 

9. Behaviour Beyond School 

· The school may address behaviour outside school that impacts the school community or reputation, in line with statutory guidance. 

10. Training and Development
 
· All staff receive induction and ongoing training in trauma-informed practice, Keys Connect, and Team Teach for physical intervention. 
· Additional training is provided based on pupil needs and school context. 

11. Equality and Inclusion 

· The policy promotes fairness and sensitivity to diversity in race, faith, gender, disability, and other protected characteristics. 
· Concerns about disadvantage due to this policy should be raised with line management for action. 
· Behaviour management will be supported by access to mental health and therapeutic services, recognising the complex emotional and social needs of pupils. 


12. Data Driven Monitoring

· Behaviour incidents will be systematically recorded and analysed by senior leaders to identify patterns and trends across pupil groups (SEND, vulnerable pupils, etc.). This data will guide targeted interventions and inform whole-school behaviour strategies. 
 
13. Mobile Phones and Electronic Devices

· At Denby Grange School we are a mobile-phone-free environment by default. Pupils are not to use mobile phones or personal electronic devices during the school day, including during lessons, the time between lessons, breaktimes and lunchtime.
· Where a pupil brings a phone or device to school, it is handed to designated staff at the start of the day, kept securely, and returned at the end of the day. Any agreed exception for a medical or special educational need is documented in the pupil's individual plan.
· Misuse of a phone or device, including bullying, sharing inappropriate content or accessing harmful material, is treated seriously and dealt with under this policy and the Safeguarding and Online Safety policies. Staff may search for and confiscate a phone in line with section 14 below. This approach reflects the Department for Education guidance on mobile phones in schools and the duty under the Children's Wellbeing and Schools Act 2026 to have regard to that guidance.
· The school will educate pupils about responsible and safe use of mobile phones and digital technology as part of the personal development curriculum.
14. Searching, screening and confiscation
· Staff authorised by the headteacher may search a pupil or their possessions where they have reasonable grounds to suspect the pupil has a prohibited item, in line with the Department for Education guidance on searching, screening and confiscation. Reasonable force may be used to search only for prohibited items such as knives, weapons, alcohol, illegal drugs or stolen items, never for an item identified only in the school rules. Where a search raises a safeguarding concern, the Designated Safeguarding Lead is informed without delay. 

15. Statement on the rejection of corporal punishment.

Denby Grange stands firmly against the use of corporal punishment in all educational settings. We believe that every student has the right to a safe, respectful, and nurturing learning environment. Physical discipline undermines this right and harms student development. 













Appendix A - School Specific Behaviour Approach 

School Values/Ethos Related to Behaviour
Our school values and ethos revolve around Keys Connect, using trauma-informed attachment practice within our school, promoting therapeutic relational support. We use Keys Connect to recognise positive behaviour and promote the behaviours we expect to see from our pupils, which are underpinned by respect, kindness and responsibility. We explicitly teach expectations and positive behaviours through our PHSE-rick curriculum.  Staff model values through daily interactions with pupils and each other.
 
Generic Behaviour Expectations and Routines
The behaviour standards pupils are expected to uphold, prepare them for adult-life.  This is supported through a structured daily timetable, including form tutor time, activities at break and lunch time and weekly celebration assemblies.  When pupils display behaviours which aren’t in line with our values, we use a restorative approach to help talk through the behaviours with the young person and reflect on how we can make better choices next time.  
 
Recognition, Reward and Point System
To recognise positive behaviour, we use a range of strategies such as praise and positive phone calls home when pupils show the behaviours we want to see. We use reward assemblies, certificates, privileges (including reward trips) and strategies to support positive behaviour choices.   To support improvements in positive behaviour through our Keys Connect ethos we treat every day as a new day and ensure it is a fresh start for our pupils. We do this through building positive relationships between staff and pupils and everything we do is focused on how we can develop better relationships across school, including working closely with our parents/carers. We use positive reinforcement to continually recognise good behaviour choices and staff understand how to support pupils showing unwanted behaviours by modelling the Keys Connect values. Appropriate behaviour is celebrated at Denby Grange.
 
Support Networks and Roles
Classroom teachers and support staff work closely with pastoral leads to ensure that a graduated approach is taken on an individual basis for each pupil.  Our SENCo Team and DSL provide advice and support daily and inform any necessary changes to individual behaviour strategies.  With our Keys clinical team, we have access to additional support for pupils and staff for further specialist help. We have used the clinical team to provide training to the SLT team which further supports our school values and ethos. Arbor is used as a school wide approach to tracking behaviour and allows us to unpick specific behaviours across the schools and give pupils the best support needed at this point in time. From reviewing Arbor reports, we are able to identify suitable interventions for both individuals and class groups, as well as identifying where staff may need additional support with behaviour interventions. To support this we use Boxall Profiles, this enables staff to focus on individual pupils and their needs, setting outcomes which pupils work towards.  Where additional support is required, the school works closely with a vast range of external agencies who are engaged according to individual need.
 
 

Appendix B: Individual Risk Assessment template  

Purpose 
The individual risk assessment is a personalised document to help staff understand, anticipate, and respond consistently to a pupil’s behaviour. It should be developed collaboratively with input from the pupil, family, and professionals, and reviewed regularly. 

	Name 
	 

	Date of birth 
	 

	Initial assessment date 
	 

	Completed by 
	 

	Who contributed 
	 


 
	Revision dates 

	1.
	
	2.
	 

	3.
	
	4.
	 

	5.
	
	6.
	 

	7.
	
	8.
	 

	9.
	
	10.
	 



	Assessment of risk 
	Risk Score 
	Risk Level 
	Updated on 
	Updated by 

	Absconding 
	 
	 
	 
	 

	Allegations  
	 
	 
	 
	 

	Arson 
	 
	 
	 
	 

	Attendance 
	 
	 
	 
	 

	Bullying 
	 
	 
	 
	 

	Criminal Activity 
	 
	 
	 
	 

	Eating Disorders 
	 
	 
	 
	 

	Medical 
	 
	 
	 
	 

	Medication 
	 
	 
	 
	 

	Mental Health 
	 
	 
	 
	 

	Negative Interactions 
	 
	 
	 
	 

	Personal Hygiene 
	 
	 
	 
	 

	Safeguarding inc Social media 
	 
	 
	 
	 

	Self-Injurious Behaviour 
	 
	 
	 
	 

	Sexualised Behaviour  
	 
	 
	 
	 

	Smoking/Vaping 
	 
	 
	 
	 

	Substance misuse  
	 
	 
	 
	 

	Suicidal Ideation  
	 
	 
	 
	 

	Transportation 
	 
	 
	 
	 

	Violence and Threats of Violence 
	 
	 
	 
	 


 
	1.  RISK 

	Risk Title 
	 

	Residual Risk Level 
(Complete at the end) 
	Low 
	 
	Medium 
	 
	High 
	 

	Assessing residual risk: (After all risk control measures have been implemented) 

	Likelihood score 
	 
	Consequence score 
	 
	Residual risk score 
	 

	2. UNDERSTANDING THE RISK 

	Risk to whom: 

	 

	Previous Occurrences / Historical Information: 

	 

	Hazards (potential source of danger): 

	 

	Triggers (something that happens before a particular event or situation): 

	 

	Indicators (sign or signal): 

	 

	Assessing presenting (inherent) risk: (Before any risk control measures have been implemented) 

	Using the Risk Rating Matrix (Appendix 1) score the inherent risk before the control measures are put in place.  The risk score is the likelihood score multiplied by the consequence score.    
N.B. Ensure the Share Risk Protocol is adhered to when assessing high risks/concern to ensure that relevant parties are involved in decision making. 

	Likelihood score 
	 
	Consequence score 
	 
	Inherent risk score 
	 

	3. CONTROL MEASURES (including clinical strategies where applicable): 

	Before: 

	 

	During:  

	  

	After: 

	 

	4. REVIEW AND EVALUATION OF RISK 

	Name 
	Role 
	Comments 
	Date  

	 
	 
	 
	 


 
 
 






Appendix C: Level of Response Poster for Staff 
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Appendix D – Pupil Passport 

	Name:  
	Date of birth:  
	Next review date:  


 
	Category 
	Details 

	Background 
	

	Historical barriers to progress (include attendance, behaviours and attitudes) 
	

	Current barriers to progress (include attendance, behaviours and attitudes) 
	

	Triggers 
	

	Hopes, dreams and aspirations for the future 
	

	Independent skills (travel, self-care, shopping and access to community) 
	

	Teaching and learning (rates of progress, likes/ dislikes, effective strategies) 
	
 

	Intervention 
	


	Medication 
	


 
 












Appendix E: Graduated Approach to Supporting Pupils (Assess, Plan, Do, Review)
Overview
This appendix outlines the graduated approach recommended by the Education Endowment Framework (EEF) for supporting pupils with SEND and complex needs, ensuring ongoing, holistic understanding and responsive teaching.
1. Assess
· Conduct regular, purposeful assessments of the pupil’s learning and behavioural needs.
· Gather information from multiple sources including pupil voice, parents/carers, specialist professionals, and school staff.
· Use a variety of assessment tools appropriate to the pupil’s needs.

2. Plan
· Develop personalised plans based on assessment data, setting clear, measurable objectives.
· Plans should include teaching strategies, support arrangements, and any necessary adaptations.
· Involve pupils and parents/carers in planning.

3. Do
· Implement the plan consistently, ensuring staff are informed and trained as needed.
· Use flexible and adaptive teaching approaches to meet the pupil’s evolving needs.

4. Review
· Regularly evaluate the effectiveness of the plan through progress monitoring and feedback.
· Adjust plans based on outcomes and new information.
· Ensure communication with all stakeholders.


Appendix F: Restorative Practice Guidance and Tools
Purpose
To support staff in implementing restorative approaches that repair harm, rebuild relationships, and promote accountability.
1. Principles of Restorative Practice
· Focus on understanding the impact of behaviour on others.
· Encourage pupils to take responsibility and make amends.
· Promote empathy and positive communication.
2. Restorative Conversation Structure
· Opening: Set a calm, respectful tone.
· Exploration: Ask questions such as:
· What happened?
· What were you thinking/feeling at the time?
· Who has been affected and how?
· What needs to happen to make things right?
· Agreement: Agree on actions to repair harm and prevent recurrence.
· Closure: End positively, affirming commitment to improvement.
3. Templates and Tools
· Restorative conversation notes recorded on ARBOR.
· Pupil debriefs recorded in RADAR.
· Staff debrief recorded in RADAR.


Appendix G: Staff Roles and Responsibilities in Behaviour Management
Summary of Key Roles
	Role
	Responsibilities

	Classroom Teacher
	Implement behaviour expectations, deliver curriculum adaptations, record incidents, liaise with parents/carers.

	Teaching Assistants
	Support pupils’ behaviour and learning, implement pupil passports, assist with de-escalation.

	Pastoral Lead
	Coordinate behaviour support, liaise with families, monitor behaviour trends.

	SENCO
	Oversee SEND provision, coordinate assessments and plans, advise staff on strategies.

	Safeguarding Lead
	Monitor safeguarding concerns linked to behaviour, manage referrals.

	Senior Leadership Team
	Provide visible leadership, support staff, make decisions on exclusions, monitor policy implementation.





Appendix H: Positive Behaviour Support (PBS) Strategies and Interventions
Key Strategies
· Use of visual schedules and clear routines where needed.
· Sensory regulation tools and sensory breaks where needed.
· Environmental modifications (e.g., quiet zones, seating arrangements).
· Teaching social and emotional skills explicitly.
· Use of incentives and positive reinforcement tailored to the pupil.
· Collaborative problem-solving approaches.


Appendix I: Safeguarding and Behaviour – Indicators and Procedures
Key Points
· Behavioural changes can indicate safeguarding concerns such as abuse, neglect, or exploitation.
· Staff must be vigilant for early signs and report concerns promptly using the school’s safeguarding procedures.
· All behaviour incidents should be considered within the safeguarding context.
· Close liaison between behaviour and safeguarding leads is essential.


Appendix J: Training and Professional Development 
All staff complete mandatory training in:
· Team Teach
· Keys Connect
· Safeguarding
· Trauma Informed Practice

Staff also have access to a suite of online behaviour support training through TES - Educare.
School staff have access to a variety of specialist trainers within Keys from both the clinical team and the specialist advisory team.



Appendix K: Monitoring and Evaluation Framework for Behaviour
Tools and Processes
· Behaviour incident tracking dashboard on ARBOR.
· Regular analysis by leadership to identify trends by pupil group (SEND, vulnerable pupils etc).
· Reporting schedule (e.g., Termly reports to governors, strategic monthly report to director).
· Use data to inform training, policy review, and intervention adjustments.





















Appendix L: Recording and Reporting Schedule (Standards 16A and 32A)
This appendix sets out the statutory recording and reporting duties for restrictive interventions. It meets Standards 16A and 32A of the Education (Independent School Standards) Regulations 2014, section 93A of the Education and Inspections Act 2006, the Schools (Recording and Reporting of Seclusion and Restraint) (No. 2) (England) Regulations 2025, and the DfE statutory guidance Restrictive interventions, including the use of reasonable force, in schools (in force from 1 April 2026).
Two recording duties
There are two separate recording duties, and staff need to know which one applies.
· Significant use of force. Every significant incident in which a member of staff uses force on a pupil is recorded under section 93A of the Education and Inspections Act 2006 and Standard 16A(1)(a).
· Seclusion or restraint. Every seclusion incident, and every restraint incident, is recorded under Standard 16A(1)(b) and the 2025 Regulations. This includes restraint without physical contact, for example removing a pupil's walking aid, and it includes any seclusion as defined in section 4 of this policy.
Where one incident is both a significant use of force and a seclusion or restraint incident, we record it once, under the use of force procedure. The same incident is not recorded or reported twice.
How and when we record
All recording is done on RADAR. We do not keep a separate paper record. Records are made on RADAR by the staff involved, as soon as practicable after the incident and within the timescale RADAR requires, and wherever possible the same day. The duty to record applies even where the use of a restrictive intervention has been agreed with parents in a behaviour support plan. As a minimum, the record captures:
· the names of the pupil and the staff directly involved
· any relevant needs or circumstances of the pupil, including whether the pupil has a special educational need or disability and their SEN status code
· the time, date, location and approximate duration of the intervention
· a brief account of the incident, including what led up to it, any known or potential triggers, the de-escalation strategies used, and, where relevant, the type and degree of force used and any injuries
· a brief account of why the intervention was judged necessary in that instance
· any post-incident support, including any medical treatment for injuries or other adverse effects
Informing parents (Standard 32A)
We provide information about every significant use of force, and every seclusion or restraint incident, to each parent of the pupil. We do this as soon as practicable and, wherever possible, the same day, and we do it in writing, for example by email or messaging system. Appendix M is a template we can use to give parents this information. As a minimum, the information given to parents covers:
· the time, date, location and approximate duration of the intervention
· a brief account of why the intervention was judged necessary
· a brief account of the type and degree of force used
· details of any injuries sustained
The duty to inform parents applies even where the intervention has been agreed in a behaviour support plan. For these reporting duties, parent includes a local authority that provides accommodation for the pupil under section 20 of the Children Act 1989.
Exceptions
We do not have to inform parents where the pupil is aged 20 or over. We also do not inform a parent where doing so would be likely to cause significant harm to the pupil. In that case, we inform any parent to whom we can give the information without that risk, and if there is no such parent, we inform the local authority in whose area the pupil ordinarily lives.
Follow-up and review of data
We invite parents to a follow-up discussion where this is appropriate, to talk through triggers, whether the behaviour support plan was followed, the de-escalation used, and what could be done differently. The proprietor and governors take all reasonable steps to make sure these procedures are followed, and regularly review the data to improve practice, identify staff learning, understand individual pupils' patterns, and check for any disproportionate use of restrictive interventions in relation to pupils who share a protected characteristic or have SEND.











Appendix M: Letter to parents/carers informing of PI



Dear [parent/carer name],
RE: Use of Team Teach Physical Intervention
We are writing to inform you of an incident involving your child, [Child’s Name], which occurred on [date] at approximately [time], for the approximate duration of [number of minutes).
At [location, e.g. classroom/playground], your child became [brief factual description of behaviour – e.g. distressed, dysregulated, aggressive towards others, attempting to abscond]. Staff initially used a range of de‑escalation and positive behaviour support strategies, including [examples – verbal reassurance, space, time to regulate, redirection].
Due to the level of risk posed to [your child/their peers/staff], and as a last resort, trained staff implemented Team Teach approved physical intervention techniques: [name of Team Teach technique e.g. single elbow hold]. These were used only for the minimum time necessary to reduce risk and support your child to return to a safe and calm state.
We would like to reassure you that:
· All staff involved are Team Teach trained
· Physical intervention was reasonable, proportionate and necessary
· Your child’s welfare, dignity and safety were prioritised at all times
· The incident was managed in line with the school’s behaviour and physical intervention policies.

Following the incident, [child’s name] was [checked for injury, supported emotionally, returned to learning/sent home]. There were [no/minor] injuries: [provide details e.g. a bruise on the left upper arm], and these were [treated on site / recorded in line with policy].
A formal record of the incident has been completed and is available for you to view should you wish.
We understand that incidents involving physical intervention can feel worrying, and we are happy to meet with you to discuss what happened and how we can work together to support [Child’s Name] moving forward. Please contact [staff name/role] if you would like to arrange this.
Thank you for your continued support.
Yours sincerely,


Jennie Allport
Executive Headteacher
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