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Supporting Documents

e Safeguarding Policy (especially contextual safeguarding and curriculum
contribution)
RSHE Policy (statutory coverage and delivery expectations)
Alternative Provision Policy (curriculum oversight and QA for off-site learning)
SEND Policy (curriculum access and EHCP alignment)
Equality & Diversity Policy (representation and inclusion in curriculum content)
Independent School Standards (parts 1 and 2 — Quality of Education and SMSC
development of pupils)
SEND Code of Practice
e Education Inspection Framework (EIF)

1. Introduction and Aims

This policy outlines the principles, structure, and expectations for delivering a broad,
balanced, and ambitious curriculum across our independent special schools. It ensures
full compliance with the Education (Independent School Standards) Regulations 2014 (as
amended 2019) and aligns with the National Curriculum in England, while being tailored
to meet the complex and diverse needs of pupils with Social, Emotional and Mental
Health (SEMH) needs.

Our curriculum is designed to:-

o Ensure every pupil has access to the knowledge, skills, and cultural capital needed
to thrive in modern Britain.

« Place emotional development, wellbeing, and resilience at the heart of learning.

e Support academic progress while nurturing personal growth and independence.

« Provide flexibility and differentiation to meet the wide-ranging needs of our
learners, including those with EHCPs and additional vulnerabilities.

This policy also reflects the expectations of the Non-Association Independent School
Inspection Handbook, particularly in relation to how curriculum intent, implementation,
and impact are evaluated. It evidences our commitment to meeting the educational needs
of pupils with Special Educational Needs and Disabilities (SEND), and supports
inspection readiness across all judgement areas of the Education Inspection Framework
(EIF).

We recognise that many of our pupils arrive having faced significant barriers to learning,
including disrupted education, placement breakdowns, and adverse life experiences. As a
result, they often present with gaps in learning and are working below age-related
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expectations. Our curriculum is therefore designed to be responsive, relational, and
aspirational, ensuring that every pupil is supported to make meaningful progress from
their individual starting point.

At our school, the curriculum encompasses every planned learning experience, both
formal and informal, throughout the school day. This includes lessons, enrichment
activities, therapeutic interventions, and social learning opportunities. All staff are
responsible for planning and structuring these experiences to maximise their impact
on attainment, progress, and personal development.

Our E.P.1.C. values—Excellence, Passion, Integrity, and Care—are embedded
throughout the curriculum. We set aspirational end points for each pupil, informed by their
baseline assessments, EHCP outcomes, and individual needs. Each subject is planned
with explicit, sequential building blocks of knowledge, ensuring that pupils can build
towards meaningful qualifications, independence, and successful transitions into
adulthood.

2. Curriculum Content

Our curriculum is designed to be broad, balanced, and ambitious, fully compliant with
the Independent School Standards and aligned with statutory expectations, including
the National Curriculum in England. It is carefully adapted to meet the diverse needs of
pupils with Social, Emotional and Mental Health (SEMH) needs and those with Special
Educational Needs and Disabilities (SEND).

Curriculum Content

We ensure structured and meaningful learning across the following domains:-

e Linguistic — English, communication, literacy, and where appropriate, modern
foreign languages.

Mathematical — Mathematics, numeracy, and problem-solving.

Scientific — Science and technology.

Technological — Computing and/or design and technology.

Human and Social — History, geography, religious education and/or social studies.
Physical — Physical education, movement, health, and fitness.

Aesthetic and Creative — Art, music, drama, and/or design.

In addition, our curriculum:-

o Delivers core knowledge and skills aligned with the National Curriculum, with
appropriate adaptation for pupils with SEND.

« Provides Personal, Social, Health and Economic Education (PSHE),
including Relationships and Sex Education (RSE) where statutory.

« Promotes Spiritual, Moral, Social and Cultural (SMSC) development and British
Values—democracy, rule of law, individual liberty, mutual respect, and tolerance.

« Embeds a strong focus on independence, life skills, and personal development,
placing emotional wellbeing and SEMH growth at the centre.

« Prepares pupils for further education, training, employment, and confident
participation in adult and community life.
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Where appropriate, and with the approval of the Director of Education/ Regional
Director, the school may adopt nationally recognised curriculum designs and
frameworks to support consistency, quality, and statutory alignment. Examples include
the use of White Rose Maths for mathematics, Jigsaw for PSHE and RSHE, and other
accredited schemes that support progression, adaptation, and inspection readiness.
These resources are selected to ensure accessibility for pupils with SEND and SEMH
needs, and to support staff in delivering sequenced, ambitious learning across
settings.

Curriculum Implementation

Our curriculum is delivered through:-

Small class sizes, or in some cases on a 1:1 basis, with appropriately qualified and
trained staff.

Balanced weekly timetables that ensure depth in core subjects while allowing time
for SEMH enrichment and therapeutic input.

Trauma-informed and relational pedagogy, tailored to SEMH needs.
Individualised pathways based on EHCP outcomes, baseline assessments, and
ongoing review.

Access to external accreditation at appropriate levels, including GCSEs, Entry
Level, Functional Skills, ASDAN, AQA awards, and vocational qualifications.

A consistent emphasis on inclusion, safeguarding, and wellbeing across all
subjects and settings.

Measuring Curriculum Impact

We evaluate the effectiveness of our curriculum through:-

Academic progress tracked against personalised and nationally recognised
benchmarks, reviewed by school and organisational leadership, including
governors.

Social, emotional, and behavioural development, using validated tools and
frameworks.

Achievement of external qualifications, evidencing readiness for next steps.
Preparation for adulthood, including employment, further study, and independent
living, tracked against EHCP targets and aspirations.

Attendance, engagement, and participation data, analysed to inform interventions
and support.

Feedback from pupils, parents, carers, and professionals, ensuring the curriculum
remains responsive and relevant.

External quality assurance, including Ofsted inspections, local authority reviews,
and commissioner feedback.

Ultimate Measure of Success

Pupils

leave our schools with:-
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e Improved life chances through successful progression to the next stage of their
education and/or chosen vocation.

o Greater self-confidence, independence, and resilience.

The skills, knowledge, and qualifications to progress successfully into adulthood.

3. Roles and Responsibilities

Delivering a high-quality curriculum is a collective responsibility. Every member of staff
plays a role in ensuring that pupils access learning that is ambitious, broad, balanced,
and responsive to their SEMH needs. Responsibilities are defined at each level of
leadership and practice:

The Director of Education and Regional Directors will hold strategic oversight for
curriculum quality across schools. They will:-

e Ensure that the curriculum policy aligns with the Independent School Standards
and wider statutory requirements.

e Provide strategic direction for curriculum design, ensuring breadth, balance, and
SEMH relevance across all phases.

e Monitor curriculum intent, implementation, and impact across schools through
reports, data reviews, audits, and visits.

« Support schools in preparing for external scrutiny (Ofsted, commissioning reviews).

Headteachers are responsible for implementing this policy within their school and
ensuring the curriculum meets the needs of all pupils. They will:-

e Lead on curriculum vision, ensuring alignment with the school’s ethos, SEMH
principles, and company policy.

o Ensure that the timetable provides statutory coverage, as well as appropriate time
spent on subjects and therapeutic provision which reflects the needs of the cohort.

« Oversee and quality-assure teaching, learning, and curriculum planning and
delivery through regular learning walks, observations, and reviews which are
planned throughout the year through a monitoring timeline.

o Ensure assessment systems track both academic progress and social/emotional
development, linked to EHCP outcomes.

o Deploy resources (staffing, environment, budgets) to enable effective curriculum
delivery.
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o Ensure staff receive induction, training, and supervision to deliver the curriculum
effectively, with SEMH needs in mind.

e Report termly to governing board on curriculum standards and pupil progress.

Curriculum and subject leaders are responsible for the quality and consistency of
curriculum provision in their areas. They will:-

e Develop and maintain schemes of work and progression maps that reflect both
National Curriculum expectations and SEMH adaptations.

« Ensure subject content is accessible, engaging, and relevant to pupils’ needs and
aspirations.

e Provide colleagues with subject expertise, advice, and resources to support
teaching.

e Monitor teaching quality, pupil work, and outcomes within their subject through
moderation and data analysis which feeds into the school’s monitoring timeline and
school development plan.

o Ensure that subject delivery contributes to pupils’' SMSC development, British
Values, and equality objectives.

o Liaise with SENCOs, specialist advisors, clinical team, and pastoral staff to ensure
subject content is personalised for pupils with EHCPs. This may include liaising
with other agencies.

Teaching Staff are central to curriculum delivery. They will:-

« Plan and deliver lessons that are ambitious, engaging, and tailored to pupils’
SEMH and learning needs.

« Use trauma-informed, relational, and adaptive pedagogy to ensure pupils feel safe,
valued, and motivated.

o Set clear learning objectives linked to EHCP outcomes, National Curriculum
content, and wider SEMH development.

« Adapt resources and approaches to ensure accessibility for all pupils, including
those with additional needs.

e Monitor and record pupil progress in both academic and personal development
areas using company platforms to ensure effective oversight.
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Foster positive relationships and role-model respectful behaviour, embedding
British Values and SMSC through everyday practice.

Work collaboratively with therapists, pastoral teams, and parents to ensure
consistent approaches to SEMH support.

Support Staff play a vital role in enabling access to the curriculum and providing targeted
SEMH interventions. They will:-

Support individual and small-group learning, using strategies which are
appropriately research-led and agreed with teachers and the wider team around
the child.

Provide emotional and behavioural support, helping pupils regulate and re-engage
in learning.

Reinforce and model positive learning behaviours and social interaction.

Record observations of pupil progress and SEMH development, feeding back to
teachers and leaders.

Deliver specific interventions as needed in line with pupil need, and provide
evidence to allow for the quality assurance and impact of these interventions.

Act as trusted adults, ensuring pupils feel safe, understood, and supported in
accessing the curriculum.

The Governance Board and Proprietor Body holds schools accountable for the quality
and impact of the curriculum. They will:-

Ensure that the curriculum complies with the Independent School Standards , the
Education Inspection Framework, and other regulatory statutory requirements.

Monitor the implementation and impact of the curriculum through reports, visits,
and scrutiny of evidence.

Provide challenge and support to school leaders to ensure continuous
improvement.

Review progress against strategic objectives, including pupil outcomes, curriculum
breadth, and equality of opportunity.

Ensure that the curriculum reflects the ethos of the organisation and serves the
best interests of pupils.

Equality and inclusion
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We are committed to ensuring that all pupils, regardless of background, need or ability,
have equal access to a broad, balanced and ambitious curriculum. Our approach to
inclusion and equality is underpinned by the principles of the Independent School
Standards, the Equality Act 2010, and the SEND Code of Practice (2015).

Our curriculum ensures that:-

Access for all: Every pupil is entitled to a curriculum that meets their individual
needs, abilities, and aspirations, including those with Education, Health and Care
Plans (EHCPs).

Differentiation and adaptation: Teachers adapt planning, resources, and
teaching strategies to enable access for pupils with a wide range of SEMH,
cognitive, sensory, or physical needs.

High expectations: We maintain ambitious expectations for all pupils, regardless
of background or prior attainment, ensuring they can make progress from their
individual starting points.

Equality of opportunity: No pupil is denied access to any area of learning on the
grounds of gender, ethnicity, disability, religion, sexual orientation, or socio-
economic status.

Closing gaps: The curriculum is regularly reviewed to address barriers to learning
and to close achievement gaps between disadvantaged pupils and their peers.

Representation: Curriculum content reflects diversity in culture, race, gender,
family structures, ability and belief, promoting respect and inclusion.

Reasonable adjustments: Physical environment, teaching approaches, and
assessment methods are adapted to remove barriers and enable full participation.

Language development: Specific provision is made for pupils with communication
difficulties, including input from specialist clinical staff where appropriate.

Trauma-informed practice: Staff use trauma-aware approaches to create
psychologically safe learning environments where pupils feel valued and
understood.

Pupil voice: Pupils are encouraged to contribute to the development of their
curriculum pathways and are supported to make informed choices about options
and careers.

Preparation for adulthood: The curriculum supports all pupils, particularly those
with additional needs, to develop independence, resilience, and the skills required
for life beyond school.
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e Monitoring and accountability: Leaders monitor curriculum access and
outcomes for different groups of pupils, reporting regularly to governors and acting
swiftly to address inequities
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5. Assessment

Staff will assess pupils’ subject knowledge and skills as soon as is practical following
entry to the school in order to inform planning and teaching, using a range of well-
researched and strategies to meet individual needs. Information should always be
requested from other former education providers in order to create the clearest overview
possible.

In every lesson, teachers assess how well pupils are learning and how well they have
retained previous learning and adapt approaches and activities appropriately. Each
lesson should then be formulated around this information to inform same day
interventions. Same day interventions take different forms. On occasion, allocation of
time is given to support pupils whilst in others pre -teaching takes place and in others
immediate support is given in the lesson. Each pupil receives the intervention dependent
on their individual needs.

6. Teaching staff expertise and development

Headteachers, alongside curriculum leads, are responsible for ensuring that all teaching
and support staff receive a comprehensive and continuous programme of professional
development to ensure they remain experts in their field and have the knowledge and
skills to support pupils in making good and better progress.

For teaching staff teaching outside their first area of expertise, a structured programme of
support and professional development exists to ensure an appropriate level of knowledge
and understanding.

Governors are expected to appropriately quality assure the curriculum, including staff
expertise and teaching at regular intervals (including on-site visits) and to examine data
linked to progress. This will contribute to the development of school and staff specific
CPD focus and school development.

7. Monitoring, Evaluation and Review

The effectiveness of the curriculum will be monitored systematically to ensure that it
remains broad, balanced, ambitious, and appropriate for pupils with SEMH needs.
Monitoring and evaluation will provide evidence of both academic progress and personal
development, demonstrating compliance with the Independent School Standards and
alignment with Education Inspection Framework and our school ethos. Monitoring and
review is robust, cyclical, and evidence-rich to ensure meaningful school development
and improvement.

To ensure consistency and rigour, the following evidence sources will be used in
evaluation:-
e Pupil progress data (academic and social emotional, alongside EHCP outcomes).
o Attendance and behaviour records.
e Individual pupil case studies (including EHCP outcomes).
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Lesson observation records and feedback.

Work scrutiny reports.

Pupil and parent/carer surveys.

Staff professional development logs.

Careers and destinations data (post-16/19 pathways).
Accreditation results.

Review Cycle

e Ongoing — continuous monitoring through lesson observations, pastoral tracking,
and data collection via Arbor.

o Termly — formal review of curriculum outcomes at senior leadership and governor
level.

e Annually — comprehensive curriculum audit, including stakeholder feedback,
leading to updates in curriculum planning and provision.

e Annually — formal policy review by the Director of Education, or sooner if statutory
guidance or ISS requirements change.

Reporting and Improvement

Findings from monitoring are shared with staff through briefings, CPD, and performance
management discussions. Identified areas for development feed into the School
Development Plan and Staff Development Plan.

Best practice is shared across schools across the company to ensure consistency and
continuous improvement.
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Appendix 1: Curriculum Evidence Portfolio — Checklist

Each school should maintain an up-to-date evidence portfolio. This must be saved and updated
electronically on the Tutor Share One Drive.

This should be readily available for inspection, governor monitoring, and internal reviews.

A. Policy and Strategic Documents

Whole-school Curriculum Policy (this document).
Subject-specific and/or phase-specific curriculum statements.
School Development Plan (with curriculum priorities identified).
Equality and Inclusion Policy (showing curriculum adaptation).
SEND Policy and Accessibility Plan.

Safeguarding and RSE/PSHE Policies (linked to curriculum).

B. Curriculum Design and Planning

Whole-school curriculum map / long-term plan clearly showing each phase and
pathway.

Timetables showing statutory coverage (ISS requirement for broad and balanced
curriculum).

Medium-term schemes of work for all subjects, showing progression.
Examples of lesson planning that evidence SEND adaptation and SEMH focus.
Vocational curriculum pathways (KS4/KS5) including accreditation routes.

Evidence of cross-curricular links (e.g., SMSC, British Values).

C. Assessment and Progress

Baseline assessment data (academic and SEMH).

Rationale for assessment framework used (e.g., National Curriculum benchmarks, Equals
Progression Steps, GCSE/Functional Skills criteria).

EHCP outcome tracking documents.
Progress data reports (termly and annual) showing pupil achievement.

Examples of moderated work across key subjects and pathways.

EDE.POL.008 Curriculum Policy
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Accreditation

D. Inclusion, Equality and Personal Development

Evidence of curriculum differentiation/adaptation for SEND.

Pupil case studies (to show personalised learning journeys).

PSHE/RSE curriculum overviews.

Careers programme evidence, including Gatsby Benchmark audit.

SMSC mapping document (where SMSC is delivered across the curriculum).
Records of enrichment opportunities (cultural, sporting, community-based).

Evidence of British Values teaching (schemes of work, displays, pupil voice).

E. Monitoring and Quality Assurance

Lesson observation/learning walk reports.

Work scrutiny/portfolio samples with feedback.

Pupil voice evidence (surveys, focus groups, school council minutes).
Parent/carer feedback surveys and responses.

Curriculum audits (annual review against ISS).

Staff CPD logs relating to curriculum and SEMH training.

External review reports (peer reviews, consultant audits, Ofsted reports).

F. Outcomes and Impact

Attendance and behaviour data analysis.

Destinations data (post-16 / post-19).

Case studies showing progress in SEMH development and independence skills.
Celebrations of achievement (awards, exhibitions, performances, showcases).
Governor reports/minutes relating to curriculum oversight.

Evidence of curriculum enrichment and cultural capital (visits, visitors, projects).
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Organisation of Portfolio

o The portfolio must be held digitally via OneDrive.
e Each section should be clearly labelled and updated termly.

e A nominated senior leader (e.g., Deputy Headteacher for Curriculum or Assistant
Headteacher for Quality of Education) should oversee its upkeep.

EDE.POL.008 Curriculum Policy

Page 13 of 24

Copyright — to be used only with prior and express permission of Keys Group



/2
§Ig

RYES group

EDUCATION

Appendix 2

School Level Curriculum Information

Curriculum Offer

The school offers full time education for our pupils. The structure of the curriculum seeks to
address the serious issue of cumulative dysfluency that many of our pupils have experienced.
The curriculum reflects the school’s context by addressing typical gaps in pupils’ knowledge and
skills.

Curriculum Intent

The curriculum is designed to provide pupils with:

¢ Awide range of educational opportunities both academic and non/academic including
social development opportunities, to enable them to interact successfully in the wider
community.

¢ A new mind-set for learning where pupils change the view of themselves and of their
world. Secure progress in the development of behaviours for learning — Relationship with
Self, Relationships with Others and Relationships with the curriculum. The intent that sits
behind all of our curriculum is that we can identify and instill in our pupils what it is to be an
effective learner so that skills and knowledge aren’t lost but built upon and strengthened.

e QOuraspirational curriculum will seek to deepen and widen pupils understanding and apply
ideas, generate new possibilities and make decisions as well as to plan, monitor and
evaluate their progress.

o History, Geography and Religious Studies are currently only offered at Key Stage 3, all
other subjects run through the school

KS3 Curriculum ‘ KS4 Curriculum
Pathway 1 — (Vocational) Pathway 2 — (Academic)
English Including Fresh Edexcel Entry Level and Edexcel GCSE
Start and Guided Reading. Functional Skills
Mathematics Edexcel Entry Level and Edexcel GCSE
Functional Skills
Science Edexcel Entry Level Edexcel GCSE
BTEC Level 1 and Level S
Cooking ASDAN (Foodwise) and BTEc
Level 1
Art BTEC Level 1 and 2 Art
IT Edexcel Digital Functional Edexcel IGCSE Computer
Skills Studies

EDE.POL.008 Curriculum Policy
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Geography

History

Religious Education
Careers No qualification

Personal Development ASDAN - Bronze, Silver and
Programme Gold

e Therapeutic Curriculum includes Interact — a Ryes designed programme of Social
interaction opportunities building on personal resilience, teamwork and collaborative

opportunities. Pupils work towards building a passport of skills linked to the Skill Builder
Hub.

Therapeutic interventions - Pupils have opportunities to follow a bespoke plan including a

blend of on and offsite learning. We sometimes work with outside therapeutic providers
including Dedham Therapy Farm.
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Curriculum Outline

Exemplar Year 7 Overview

Ryes College Curriculum Yearly Overview

group

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer1 Summer 2
English Traditional Stories - Magic | Movel structure, setting Introduction to Poetry MNon- Fiction structure & Introduction to Drama - Creative Writing and
Writing (7.1E) and character -How To (7.3E) information retrieval - The Adventure of the Blue | Fiction Reading (7.6E)
Train Your Dragon (7.2E) Health Heroes (7.4E) Carbuncle (7.5E)
Maths Number (7.1M) Number (7.2M) Fractions, Decimals and Algebra (7.4M) Data (7.5M) Geometry (7.6M)
Percentages (7.3M)
Science Cells, Tissues, Organs & Energy (7.38) Acids & Alkalis (7.58) Muscles & Bones (7.75) Forces (7.98) Atoms, Elements &
Systems (7.18) Sexual Reproduction in Currents & Electricity The Particle Model (7.85) Ecosystems (7.108) Compounds (7.118})
Mixtures & Separations Anl}'nals (7.48) (7.68) Sound (7.128)
(7.25)
Humanities Ancient Greek civilisation: Geography: what makes a The Vikings: how did Population: where do Crime and Punishment: Forest biomes: why are
{History & what do we know about geographer? (7.1G) Viking settlement change | peoplelive? (7.2G) how has it changed over forests so important?
Geography) ancient Greece? Britain? (7.2H) time? (7.3H) (7.3G)
(7.1H)
RE Judaism - belief and Judaism - practices (7.2R) Christianity (7.2R)
teachings. (7.1R)
PSHE Transition & Safety (7.1P) Developing Skills & Diversity (7.3P) Health & Puberty (7.4P) Building Relationships Financial Decision Making
Aspirations (7.2P) (7.5P) (7.6F)
~ Citizenship Citizenship - What'sit all Are people treated equally | What Rights should all How does Local Whatis Crime? (7.5Ci) How can we make a
H about? (7.1Ci) in UK society? (7.2Ci) Children have? (7.3Ci) Democracy work? (7.4Ci) difference in our
N Community? (7.6Ci)
Interact Speaking & Listening - Problem-solving - Creativity - Imagining Positive Aims & Leadership - identifying Teamwork = working with
speaking & listening to completing tasks different scenarios (7.31) Attitudes - attention to own & others’ feelings others & taking
others, asking questions independently (7.21) detail & resilience (7.41) (7.51) responsibility (7.51)
to clarify (7.11)
Computing Clear Messaging in Digital | Networks-From Programming Essentials Modelling Data using Programming Essentials Using Media- Gaining
Media (7.1IT) Semaphores to the in Scratch | {7.2IT) Spreadsheets (7.4IT) in Scratch 11 {7.51T) support for a cause (7.6IT)
Internet (7.21T)
PE Net and wall games— Trampolining and invasion | Components of fitness Strike ball games and Athletics - running, Outdoor adventure
sending & receiving games (7.2PE) and co-ordination invasion games (7.4PE) jumping & throwing activities (7.6PE)
(7.1PE) (7.3PE) principles (7.5PE)
Art Drawing Skills (7.1A) Art Movements (7.2A) Paint & Colour (7.3A) Eco Art (7.4A) Local Landscapes (7.5A) | Sculpting with Clay (7.64)
Cooking Introduction to Cooking: basic skills, carbohydrates & Introduction to food Groups: Proteins (7.2Ca) Food choices, meat & preparing a main meal (7.3Co)
the Eatwell Guide (7.1Co)
Technology Introduction to Technology, Health & Safety (7.1T) Textiles & Graphics — Pencil Case (7.3T)
Careers (Careers introduction (7.1Ca)
Personal Creative Skills (7.1PDP) Environment (7.2PDP) Beliefs and Values Expressive Art (7.4PDP) Wider World (7.5PDP) independent Living (7.6PDP}
Development (7.3PDP)
Programme
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Exemplar Maths Long Term — Full School Overview - Subject Planning Document for the
Autumn Term

ISuggested content cover for 3-year KS3 programme

Year7 Year 8 Year9 Year 10 GCSE Year 11 GCSE Functional Skills Level
1
Autumn Autumn Autumn Autumn Autumn Autumn
Number Number Number Number Number Number
* Place Value + Ratioand *  Numbers * Numbers * Review * Place Value &
and Ordering Scale * Maths and * Maths and *  Multiplicative Whole Numbers
* Prime *+ Multiplicative Money Money reasoning s Positive &
Number and Change * Solve Ratio * Noncalculator | Similarity Negative
Proof + Standard and methods * Congruence, Numbers
* Solve . Index Form Proportion + Typesof similarity & « BIDMAS & Square
Problems with | FDP Problems number and enlargement
addition and s MNumber s Rates sequences s Trigonometry Numbers
subtraction Sense Geometry +« [ndices and Algebra * Decimals
* Solve & Fractions and # 3D Shapes Roots & Representing * Rounding &
Problems with Percentages # Deduction Data solutions of Estimation
Er::i;i;::;?m * Multiplyand | FDP * Collecting, equalities and « Fractions
D|v|dg s Use reprgsentlng_ IleﬂUElltlES  Percentages
Fractions percentages and interpreting . S|mul‘.cﬂ neous e Fractions
data equations *
s Manipulating Decimals &
expressions Percentages
* Reasoning Eqguivalence
* Ratio &
Proportion
Measures
* Money
# Interest
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Exemplar Medium Term Plan

group

Autumn 1 — English

Autumn 2 - English

connect) origins of storytelling.

What an ‘oral tradition’ is —
advantages and disadvantages —
key elements.

Myth and folk tales — what they
are — difference between them —
introduction to types of myth/folk
tale (Baba Yaga, Pandora,
Anansi).

Difference between middle and
modern English — the
development of English and the
chronology of English
storytelling.

The Oral Tradition - Three lessons

e Epic of Gilgamesh — story,
historical context (Sumerians) —
Archetypal characters —

Gilgamesh, Enkidu.

Topic Magic Writing (7.1E) How To Train Your Dragon (7.2E)

Content 'This unit introduces pupils to the history [This unit focuses on fictional story telling with an
of storytelling and writing. It also emphasis on novel structures, settings and
introduces them to the skills that they will |characters.
be developing in English throughout KS3
— reading critically, using subject
terminology, writing non-fiction, creative
writing.

Key skills  [Critical reading Critical reading
Organizing ideas in writing Organizing ideas in writing
\Writing to inform Group discussion
Group discussion Using subject terminology
Using subject terminology Formulating a personal response to a text
Formulating a personal response to a Supporting ideas with evidence from a text
text \Writing sentences
Supporting ideas with evidence from a  [Descriptive writing - settings and characters
text Understanding context
\Writing sentences Understanding novel structures
Descriptive writing

Key e What a story is and why we write e The context of How to Train Your Dragon —

knowledge them (entertain, educate, Viking/ Norse history and mythology.

The idea of a typical hero and how Hiccup is
different.

A setting description describes where the
narrative takes place.

The purpose of the opening is to engage the
reader and introduce characters and plot.

A diary entry is a type of recount written in
the first person.

A diary entry is informal in its tone.

The purpose of a diary entry is to recount
events and record thoughts and feelings.

A diary entry can be sequenced in
chronological order.

A diary entry may switch between past,
present and future tenses.

retrieve information accurately and quickly
from a text
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e Language features — simile and e Reading between the lines to search for
repetition — use and effect in clues can help to infer meaning
Gilgamesh.
e Evidence from the text helps us to justify our
e What cuneiform is — that there inferences
are diverse ways to record
language, including our alphabet, o Different characters have different
phonics, and hieroglyphs. experiences and perspectives of each other
¢ How to write complete sentences
— subject, verb, capitals, full
stops — fragments and
subordinate clauses and
subordinating conjunctions.
\Writing complete sentences
o Difference between fiction and
non-fiction — text features of non-
fiction information texts (heading,
sub-heading, bullet points, text
box).
Prior KS2 English curriculum. Magic Writing (7.1E)
learning
links_
Future Novel structure, setting and character | |Creative Writing - three-part plan, character &
learning (7.2E) setting (7.6E)
links

Non- Fiction structure & information
retrieval -

Health Heroes (7.4E)

Creative Writing - three-part plan,
character & setting (7.6E)
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Appendix 4

group

Exemplar — Lesson Observation Form

Name _

Date

Lesson Focus

Lesson Objective _

Student work

Comments

Presentation of young
people's word

Evidence of
progression in work
product

Evidence of high-
quality marking and
feedback

Evidence of impact of
marking and feedback

Literacy opportunities

SMSC opportunities

Numeracy
opportunities

Area for observation

Comments

Pupil behaviour and
attitude

Engagement

Co-operation

Attitude towards
learning

Teaching

Comments

Evidence of a lesson
plan

Pre-teaching of
Vocabulary

Appropriateness of
content

Evidence of stretch
and challenge

Use of questioning
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Starter activity

Evidence of
collaborative Learning

Evidence of
Independent learning

Plenary activity

Effective use of
resources
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Appendix 5

Exemplar — Sampling Teachers’ Planning

Key Questions
Comments

Is the Medium Term linked to the Long Term
Planning?

Does the plan include the pre-teaching of
vocabulary?

Is the agreed planning format being used?

Are the learning objectives clearly stated?

Is there a starter activity?

Do the plans show clearly how the learning
objectives will be delivered?

Are the planned activities clearly matched to
the learning objective?

Is differentiation and adaptation evident?

Is there an opportunity for collaborative
learning between students

Is there an independent learning activity?

Are assessment opportunities and/or key
questions clearly stated?

Are the resources appropriate to the planned
delivery?

Does the planning build on previous
experience?

Is the lesson part of a sequence?

To what extent does the planning incorporate
cross-curricular learning opportunities?

Is there a plenary?

Is there evidence of using student passports to
plan lesson?
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Strengths

Areas for growth

Reflective Discussion with Teacher

Next Steps

Review Date:

Signed:

Teacher Observer
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Appendix 6

Exemplar - Sampling Student’s work

Year / Class Students Sampled

Key Questions

Comments

Are the student working at a level appropriate to their
age/ability?

Does their work reflect the full breadth of the
Programmes of Study?

Is the work set sufficiently challenging them?

Is there a wide range of Subjects skills and knowledge
shown within the sample?

Is there evidence of continuity and progression in
learning?

Are student attainment and target grades evident?

Are clearly defined objectives evident/reflected within
the work?

Is there evidence of extension activities providing
higher order subject skills?

Is there evidence that student have used ICT
applications/software to enrich learning?

Does the work show opportunities for student to
develop redraft and modify their work?

Is the work differentiated to suit the student?

Is the work annotated/marked/commented on? Has the
student been encouraged to join in any feedback?

Is the marking policy used to create further stretch for
students?

Does the teacher mark for literacy?

Is cross curricular learning evident? Including SMSC,
literacy, Numeracy?

Is there evidence that ICT is involved in the learning
process of the subjects?
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